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IBSTBACT 

The LOES technique is a combination of several 
techniques such as role projection, simulation, psychodrama, 
feedback, value clarification, rcle reversal, dramatization, decision 
aaklng, prccess analysis, and others. The significant difference is 
that, when the techniques are used together, each often undergoes 
changes to the point that the effect upon participants is increased 
learning over any one technique used alone. The LOBS technique 
necessitates preparation and causes participants to anticipate action 
ihich may or may not occur. As a result, the participants learn how 
they have prcduced or perhaps prevented anticipated actions from 
occurring. Since the LOBS technique is a sequence of situations which 
are dramatized with preparation and discussions between each the 
students often have extensive involvement with meaningful learning. 
The situations presented are in skeletal form with only the 
background information of what cccurred to dause the group to come 
together. The particpants are Identified with personality 
characteristics and/or specific information about background but not 
the detail description of values held and roles to be portrayed. 
Thus, each participant prepares for the situational dramatization 
according to his or her percepticns of what a person in that role 
would be like and how such a person would act within the situation. 
Beaiity testing is provided for those anticipated roles and outcomes 
as the dramatization unfolds. An interesting facet is that in the 
next situation the same character may be present but is to be 
portrayed by another participant who must continue from where the 
wcharacterization" left off in the last situation. (Author) 
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TkxB I£)ES teohniqut la a combination of seyeral techniquas suoii as J*ole pro- 
Jaotlon, siimilation, psjrohodrafflai feedbaokp value olarifioationi role reversal, 
dramtisationp decision maicingg prooeBe afialysis^ and others, ii^ifioipit 
differsnca is thatj when the teclmiquea are used together^ each often tandergoes 
obangas to the point that the affect upon partioipanta is inoreased learning over 
a^iy one taohni^ue used alone 

(Hie LOES technique necessitataa preparation and oauies parMoipants to an-^ 
tlcipata action which imy or may not cccitt. As a result, ttie partioipanta leana 
how thay have produced or perhaps prwented antioipated actions froa occurring^ 
Since the LORS technique is a eequenca of situations which are dramatized with 
preparation and disoueslona hstween each the s'tadents often have e2:tensive iih- 
volvemant with meaningful learning. 

The situations presented are in skeletal fona with only the hack^ound inform 
mation of what occurred to cause the ^oup to come together* Thm partioipants 
are identified with personality characteristics and/or specifio information about 
background but not the ietail description of values held and roles to be por-* 
trayad, Eius, each partioipant prepares for the situational drajDoati^atlon accordU 
ing to his or her perceptions of what a person in tMt role would be like and how 
such a person would act within the situation* Reality testing is provided for 
"Hiose anticipated roles anSi outcomes as toe dramatisation unfolds* An interesting 
facet is that in iiie next sitaation the Bsm& oharactar may be present but is to be 
portrayed by another particip^t who mist conttoue from where the "charaeterisar' 
tion" lift off in titie last iituation, 

i 
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BASId FHIITCIPLES FOB LORS rECHmQOT] 

1* Learning la "best when the three domains - oo^itivei affective ^ and 
psychomotor - a:pe involved simultanooualy Md Interrelatively* 

'■LORS is struotured to create the nurtured envlroiment where - 

a» preparation for the dramati^fiation will invigorate thought and other 

DOpiitive aotivitieg 
h. dramatisation will spur vlaceral and other affeotive domain involve- 
ments together with psyohomotor activities 
0. dlgQussion ^^md follow- through on ii^ificajit happenln^^ will enable 
an erploration cementing of the totality," (p. 3)* 
2^ Prooesiei and Interactions among people are aooentuated. That Is, closure ia 
not the emphasis I the "ri#it" or "best" answer is not what is priced. "In- 
stead situations are presented so that participants oan taken an active role, 
become immersr^d in the situation^ gain a feeling for as well as an \mder- 
standing of the situation^ imd stop the ^teMatlzatio^ prior to closure." 
(p. 10) 

3. (Ebe impact of the LORS teohnique cm. best be realized when participants are 
involved in a series of situations interlocked with one another and dramatized 
in sequentially plained seesions, (p, 10) 

The elements of fantasy ^ perception^ and reality are inteffE?ated in a nurtured 
environment where "try it^ then we'll help you imderst^d it" becomes a way of 
life, a means of raaohing into the mtoiownt a method which enables one to 
experience "it" before it occurs in real life* 



♦Joseph w. Hoiiis, LOHSi EffmmTiAL miMiq^ jm momm Am staot dmei^ 

O^EIT, Itocie, 33Ti Accelerated Develo^ent Inc., 1975- 
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LCBS tsolmique foouiee on inte^ersonal relationships while pyinlng new mxdej?* 
atandiji^ of one's owa attitudes, valueit and decision-making prooesaei. 
(p- 20) 

LORS teolmlque promotes risk tajcinff in a manner that causes opeimess to what 
can and does happen^ promo tss risk taking without the fear of aooial dii^aoe, 

enoouragos risk taking to obtain foedbaok for self concept development. 
LOBS technique enables participants to ©xperlence in a condensed period of 
time the signific^t happenings in a closer proximity to each otheri there- 
fore* the participants do not have time to reor^nize from on© happening to 
the next m& as a result the interrelativeness of interpersonal (S^rimmios be- 
oomes i^namioally important. 

The sl"hiations are to be reality structured however they are selected because 
they represent dramatically a composite of distinct parts or elements that 
participants probably will oo^ront in real life* 

fflhe situations are presented so as to tell what is and has occumed and to 
assist the partlcip^ts in becoming "prepared" for what is to occur iji the 
toamatization, Ttm siiraations n ever present what occurs during the dramatiza^ 
tlon thus ttie participants com© to the dramatized situation as they do in real 
life I 1,©., tiiey come prepared for what -Biey es^ect will happen, prepared to 
"present" ^©Ir viewpoints^ and prepared to "protect" the self as they 
pero^.^lve it* 

^e dramtliation encourages participants to act out, thus to experience what 
the action (psychomotor domain) is lik% what the feeling (affective domain) is 
as a pttticular interaction occurs with others and of si^ificant importance 
is to ^In the sometimes contrasting feelings from Interacting with people 
portrayii^ different oharacterifiations, ^d what the taiowlgdg© (cognitive 
domain) is that makes a difference in the situation « 



LORS teohaique reoognlzes ths poaitiveness of varlaus sooial and peyGhologiGal 
teoJmiquefl whioh have been perfeotedi reco^lzes the techniques as having 
particular adv^tages \^an used te aohieve speoifio outoomes, and recogniies 
iaie real life situation as being a system of interrelated components whioh if 
studied in totali^y can best be done with a oombinatiGn of teohniqueSp each 
of which can be utilised separately or interdependently to aQoentuate the 
^owth of partiGipante^ 

A unique oomponent of the LORS teotmiqae is the ^^prooess Involver" (Pl). ThQ 
PI involves partioipants In their analysis (cognitive domain), in their grab- 
bing hold of their feeling (affeotlve doniain)^ and in having body language 
tiiat helps the interself be e^^resa (psyohomotor), (pp. 3S-lj2) 
Oie term ''obaerv^er" as used in LORS teohnlque is more ttoi one who is a 
spec ta tor The observer has prepared for a oharaoterization to be portrayed^ 
identifies with one of the draffiatigatlon characters i may be and often is 
called upon by the PI to assist iii teohniques utilised (i.e*? analy^ery feecU 
baoker, alter ego^ substitute for person portraying the role for whioh the 
observer prepared) ^ and can be a oonsiiltant to the PI^ 
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PROOESS INVOL"Vm 

A key person .in Hie toajmtization and the growth that occurs as a result of 
it is the process involver who has unique fumotions. During the drmatisation the 
prooesi involver is m obBerver of the process and has the authority to stop and 
restart the process at anytime for various pui^oses 

Hie Amotions of process involver (Pl) are specifically made for LOHS toob- 
nique and are an out^owth of ^oup d^iamlcs research. Ihe PI facilitates par- 
ticipants understanding what they are doing to promote or hinder other partici- 
pw*ts- At any time the PI can stop or intermpt the process to give additional 
information that is felt would facilitate the learning process. If the dramati- 
sation is not processing in a desirable direction, the PI can alter the situation 
by infusing the dramatisation with new players from the observers or support per- 
sons with additional imput or crisis situations. ThQ PI may also stop the action 
and direct participants to change dlredtion or modi^ the conditions in the 
eituation* 

V/hen the situational dramatliation is progressing^ the PI may recognize key 
learning conditions that seem to be missed by the participants as a result of being 
oau^t-up in the dramatisation, Vmen this occurs, the PI looks for ^ appropriate 
time to interrupt (freeze) the drajnatization and then help the participants recog- 
ni2se the a^eriGnoGs they just had that could ibe keys for their learning.- 

Sometinos during dranatlzation the role projection becomes so intent by two 
or more participants that tkey becomo enffE-ossod in the rolo playing* As a result 
they lose the opportunity to use the situation as experiences to examine their om 
feelings I concepts, beliefs, and Imowledgo on the topic under diaoussion. men 
this is reco^i^ed by the PI, the dramatization Is stopped (frozen) to help the 



partiolpante raooenise th© dffnamios 000UK?ing. When the djramtisation is tenpo* 
mvily frozen^ partioipants can either be taken out of rolo for proGesaing or left 
in role to react from that role. If left in role during tho frooge the PI needs 
to b© awar© of andholip part iai pants separat© thenielves from their roloa. 

TtiB freqiienoy with which tho PI tei^orariljr stops the dramatisation will vary 
from time to tinQ. Tho frequenoy will vary with the ability of the PI to faGlli- 
tat© th© leaming or different kinds of learning during dioGuaiions better than 
is being done ^,by th© draoatisation. Also varionoe will depend upon the ability 
of participants to grasp the significanoe of their experiences . 

After havtog stopped the dranatiiation, th© PI also has the pov/er to start 
it again* The speoiflo conditions under which the dra^ti^ation is to be re- 
started and th© person who is to talk first generally will be Identified in th© 
discussion that occurs during the interruption. If nott the PI will identiftr the 
person or persons Just prior to starting the- drmati^ation a^in. Determining 
faotors are the situation ojid the learning objectives to be emphasized, Speoifio 
oboeotlves are stated for each of the situations* 

With the Important funotions of the PI| ^o or more persona may want to oo- 
share the functions during various situational drMiati^ations, Kie professor or 
in-s©rvioe leader loay want to 00-. share the PI role with on© or more of the 
partiolpants to help them learn how to listen, observe* mid Interpret cues* 

The important point is for the process involvor to become oxaotly that - 
a process Involver who oauaes all ^^rticipants to become involvers with the total 
procoss. ThB PI does NOT inteOTupt the dramatiiation to give an analysis of the 
process but rather freezes the dramatisation to enable participants to ^asp the 
prooesB Md its toplicatlons to them, to emble partiolpants to analyze their 
om foelii^s wlyr t^e. dramatization is moving as it is* tTsing theatrical terml-. 
noloaTj the PI makes the dramtization become a backdrop Instead of the aipiifi- 
cant eto^^ The real sto^ is told in terms of what happens to the participants 
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inoludjjif obaerv^ers j what happens in tems of their fetlings ^id thoughts ^ their 
attitudes and knowledgo ^ined. 

The PI has an important rolo in tho discuision that follows teimination of 
■^8 dramatization. If breaks have ooourred frequently in the dracatizationj 
the poat-diBoussion may he minimal. 
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TECmi^^m POR POWTIAL tJSl BY PROCISS BTVOLTm 



Tho Hot of teotoiques possible for process Involvers ie endless. A few are 
lleted for llluetratiy© purposes. Other teohnlq.U0s oan b© ^ined from various 
aouroes euoh ag teolini^ues for supervision and for group oounsellng. 

\Jhm partioip^ts are having difficulty in listening^ then res trio t n oi>- 
verbal cues . Ihis can be done by blindfolding all partioip^.ts or by tuming out 
all lights fmd making the room totally dark and then asking the participants to 
oontinu© their dramatization* Wlien the li^ts had been tumed off by a PI at one 
iesoion^ a participant aftewards stated^ "People fell out of ttie roles they were 
portraying and became real in a different sense." 

Another way is to turn one participant around so that others can see him or 
her, but the individual eajmot see them. Another way to res trio tnoi>- verbal cues 
is to. plaoe physical restrain on participants such as restricting head movements ^ 
have persona sit on their hands? or have persons hold hands* If only one partici- 
pant seems to be having trouble hearing one other person, then have the two people 
change roles and exohange their physical positions in the room. 

If the partioipants or part of them seem to be inflexible or have mind set, 
then t^ such techniques as moving peo-ple who are most opposed to one pjaother's 
ideas so that they sit next to each other. Or have the participaiits hold hands or 
form a oirole Or have the opposing people do a role reversal | then have the 
dramatisation continue. Later stop the dramatisation to have the two participants 
analy?^e what happened? if anything, as a result of the physical changes made by PI 
and why. 

Chan^in^ physical conditions within the group often chaiiges the dynamlos. 
Removing or adding a table may change the interaction as well as the seating ar- 
rangements e-g, 5 seated In a oirole or seated in church foramtion with person in 
charge of meeting up in front of the ^oupi participaJits seated close together as 
compared to moving them far apart witoin the BBme room? or having one or more of 
the participants stand at etrateglo times during his or her presentation. Helping 
participants experience the effect of change In physical conditions and the effects 
upon ^oup dynamics can be an import^t aspect of learning how to work with people* 

Ohalk^taU s can be an effective technique for helping participants prasp what 
is oooi^rij:^. Mill© the dramatisation is in process ? ask on observer to do the 
ohalkh^talk without comment to the ^oup. Eie chalk- talk will depend on what the 
iPI feels will help the ^oup become more process involvedi e*g.? socio-metrlc of 
ttie talk showing who talks to whom, talk triggered "by whom, aoceptance or rejeo- 
tion of ideas by whom. Another chalk* talk that coja be meaningful in malyglng the 
dimmatlzatlon is m Malysis of ttie dialogue as to feeltag level and co^itlve 
level t Or mi amlysis of suggestions made also can be valuable* People often get 
oati^t-up In words or with reactions to one mother to the extent that progress m 
terms of ttie topic or the proup has been minimal or in some cases retarded. Bie 
PI GBXi help partioipants ^in in human d^amios md its effective use. 
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Havljig partiolpants e^reBs f eelln^ is valuable not only to the one e3qpr©ss- 
ij^ the feelli^ but also to others in giaeplnf the si^iifioajioe of what is 
happening. Tor exeinpl©, ^fl^mi oontont is beirig put forth but feelingQ aEe-not 
being e^resaedp ttien PI can do a ieries of lapid iatemuptions with a statement 
ewh as "Stop. Don't ^iswer m©! just get in touoh with yowo feel^gs right nowt 
. ^ause*7 O'K. oonttaue your dramatization from where you were," or "Stop, Don't 

steaki but how do you feel now that ^_ ^ just md© his or her statement. 

j^B,UBmJJ O.K* oontimo your dxBmatisation." After a few rapid interruptions ^ 
ttien have partioipants begin to share feelings , 

Bringing out feelJjigs on both a direot iuad indireot level qbxi be adv^tageouSi 
Die Pi will need to use oaution since some participants may be e^erienning many 
feeling but may not be seoure enoi^ to have those fQelii^s esqpoaed to other par* 
tiolpaiits^ ^e PI oan provide the opportunity rather than giving the oonmandp 
thus the partloipant will retain the oontrol over whether or not to egress oertaii 
feelings* As an obaeCTeri the PI can often oee partiolpants who are intemally 
genemting muoh feeling but are not openly expressing it* ^e PI om Interrupt 
ttie dramatization and say "I get -^e feeling ttmt some of you who aren't saying 

are feeling a lot. Is now a good time to share some of your feelJjigs so the 
rest of us-o^-^better tanderstmid how oertain behavior oan affect others?" 

VRien a dramatization has been continuing for some time and prop?ess seems to 
be blooked because of opposing views g then PI cm interrupt and ask the opposers 
one by one "Now out of role what would have to be done to get you to change posi- 
tion In role*" ^ause for answer after each question^ ISien say to all partici- 
pante "ITow tl^t you know some of the things needed to bring process to the 
meetings when we go back into dramatization see if some of you In yow roles 
could facilitate the cha^iges. OiK- go back into role " fflius, the PI may help 
participants reoopiize 'toat Imowing other's needs and tryl^ to facilitate the 
fulfillment can Increase paoo of process In a meeting Prom thiSp partioipante 
can leaxn how homework prior to meeting regardlr^ other's needs may pay off* 

When one or more participants ma ssages the qot of mother, often the behavior 
pattern of the person with massaged ego changes ^ at other tjjiies the pattern 
doesn't change* ^e PI can facilitate the involvement of the participants in 
analyzing the procesies which cause or do not cause changes and the ir^llcations • 

Every meeting seems to. have its politics * Some are more subtle than others 
and some are more effective In helping certain role portmyers 'Kian are others 

PI can inte^mpt to help the partlclp^ts examine politics operating^ their 
dynamics and the effects upon different role portrayers 

A teohnlque called instan t replay can be utilized by PI to help participants 
grasp the differenoes in feelings snd ^^up behavior when certain factors are 
i^dlfled. Por examples if a given role portrayer seems to be narrowly foousedi 
ttie PI can Intewupt 'and ask one of ttie observers to take the place of -Hie nar- 
rowly focused role portrayer* Ihen' ask the others to go back^to a certain point 
in ttie dramatization aad start a^in, Kien the PI and the individml can observe 
together. Sie PI may w^t to help the Individual identify certain aspects during 
ttie dMmatlz&tion as It continues- Another escMple is when ttie PI interrupts and 
asks the group. to redmmatize tlmt last portion again except using an opposing 
value atructure than was held in the first dramatization. Eie ijistant replay can? ^ 
eimble participants to new insists and to gain the si^ilficance of certain 
points which would have been missed if ttio replay with a different parepQCtlve had 
not been provided. 

9 
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fflie US© of vldeQ tape reoordlng om be veiy bensfioial to the group, ^e PI 
oaa have the o^era operator to fooui on certain aspeeti, and then durj^f inter-- 
ruption have ifce partloip^ti diiouie the signifioa^oe. Por example i fooui on 
hody languaga and tii© uee of body to help ©mphaiize feelli^ and ideas . Ifeny role 
portr^ers will not be aware of tiieir body la^uage or what others are intei^. 
preting fiom itt nie video tape oan faoilitate involvement with the proceea. 
Voioa tones also could be analysed by the ^oup. 

Projeotlnfr is an effective teotoique for use when a deoision is about to be 
oade or a plan of aotion is about to be Implemented, ^e PI intermipt and ask 
eaoh participant to write wtet -toe plan or deoision will be. Ihen have partioi- 
panta read tibese aloud and disouss how and why ttie recorded plajie or deGisiona 
differ if -ttiey do* What factors mi^t be considered by one and not another role 
portrayer? Another use of projecting is to interrupt -toe toasmtiiation ^d ask 
role portrayars to fantasize where they perceive tte meeting going if oontinued. 
Iflfliat they expect others to do if meetwg continues? to ^mt could have oocurred 
differently that could have produced a sipiificantly different meeting? [Qien, 
have ttie participants disouss the bases for their fantasies 

Symbolism has been used vezy effectively with participants. The use of a 
smll cloth- 8 tiffed moi&ey to s^boli^e who has toe monkey on his or her baok and 
to whom it is passed has facilitated partlcipmta fining a better concept of how 
one behaves partioularly when under presiiire. Bie'PI can move the monkeyi or what 
most generally occurs ^ tiie participants will move the monkey. Other symbolism 
could be used when and where appropriate. For examplei llmer^s Glue bottle can 
symbolise the need for or the getting it all put together^ halo ring can be for 
the person who^ perceives or is perceived as having done all -Uiings correctlyi toy 
dog house can represent me person who has gotten into trouble i ^d rubber taife 
CM symbolize the person who was stabbed in the back by cottier member. The sym- 
bolism technique Is effective wito participants who like to grasp the si^ificanoe 
of a draniatiiation without muoh verbalisation or who like to use the symbol as a 
reference point for later disoussion* 



Restricting Honr^Verbal Clues 

- Remove participants visual i^ut 

^ Darken ttie room 

Blindfold 
- ^ve them close their eyes 

Turn individuals or the entire group aromid in a ma^er so tiiat they 

cannot see each other 

- Restrict body movements of one or all particip^ts 

- Restructuring the cues by changing the position through role reveral or 
position switches 

Changing Jhysioal Conditions 

- Changing the seating a^^igement 

- Hiysioaily structuring the sitmition to reflect the Ramies 

- Plaoing participants physically to represent their position in ttie ^oup or 
having ^em do it 

- Stop aotion to show body positiont ^ve participants restructure themselves 
physically as they would like it to be 
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ffi^reesion of feelings 

- put pa^tioipaiits in touch with their feelings ty atoppinf , foousing 
on their affeot wl-toout need to share and resumo prooese later 

- In sharing - t^ to help partiolpants miderstand how others are feeling/ 
e^qperlenolng and how they might m^e oontaot ^d change the meeting 

« !tostant Replay 

- Detaoh a partioipimt or two replace wl^ support people or observers 
to allow the partiolpante to view the previous interehs^e and experi- 
ment with new ways of hmdllng the situation 

- Poous on the politics 

- Look at the inplioatlons of power, prestige or pressure on group func^ 
tlonlng smd el^er use It to ehange the situation or have partioipcaits 
foous on It 



TtiBQB are hut a few of the techniques the PI om utlllEe. Each PI will havG 
hie or her own techniques that work best- Ihe LOHS framework lends itself to 
most ^roup process teclmiques with ease* 
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SITPATIOy y^m t or 26 (Modified)* 

Grisle Sltuatio^^Peoplg 
TltlQ i Confidentiality 
Rcolo^e 

BoTQming entrloi before plaolng them into sohool reGQrds Is advosated "by 
loaiiy* Olio prcfplems oome from who is to Judge, tJ^e Beoeesitatedj and meani of 
handling privileged oomamloation. Kie same kind of probloms oeoura rspirding 
raleaalng infoa^tion plua who has ownership of the Infomiationt who decides to 
whom It Is available, mider what oondltlons will it be transmit tedg who is 
responsible for seoittliy onoe the Infomation is released to another poraon. 

Professional people gain moh Information about students as a result of the 
extended and repoated oontaots with them. Certainly professional people are ox- 
peoted to Interweave the fragmented ii^o^^tlon, draw eonolusions, and aot ac« 
cording to itoe best Jud^ent they oan* Thm questions oome regarding to what 
e^taat are professional people responsible for reoordjjig their opinions and a^ 
tlone? If toey do, to whom Is ttie record available? Can mother professional 
person transmit the records? l^hat are the legal m& ettiioal considerations? 

Is in Situation LWtiar 26 § ^e opinion e^ressed by a professional person 
may be challenged by another person on such bases as oo^etency of the profe&- 
slonal person in ttie area in which the statement was made or tiie person may r©^ = 
quest objective proof* When questions are raised or suit is filed, who is respon- 
sible? Vfliat protection does a professional person have? Vho is accountable? 
How can legal and ethloal s-^i^rds be followed cmd maintain commioatlon? 



*ThB foOTat and the situation vrtilch is modified for the St* Louis prop?am are 
taken from ttie book LOlSi EramanNTIAL TEOMIQUl TOR HROOEAM AM STAEF D^lOP* 

by Joseph W* Hollis md published in 197S W Accelerated Development Inc-, 
P. 0. Box 667i MMifiie, m k130$. 
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Situation m. 26 (Modified) Contimed 
Ob.leQtiveg toy Dg^mtigation and Digouss ions 

1. To enable partidipantB to e^^erienoe a si^femtion that aoour from record 
entries and twjii^mittal^ 

2. To "feel" the Japortanoe of loreenir^ ©ntries, obtaining objectiv© data, oni 
diioriminately releasing information* 

3* To ©^lore ^anotion of cmisultative servioei. 



Potential lesuoi 

, Gonf identiality - of reoords and of olien^oounselor relationship 
Ethios 

Coi^liot of Intereita 

Consultation Md loyalty and/or regponslbilitieB to whom 

Potential Items to Add to :ata Bai& 

M'ormation, agreementSj or material prepared and diatributed during or as a 
result of the dramatization. 



Topios^ for Baoteround Reading 

Sohool ReGords * Itansmittal of information to other persone and/or agenoies 

Soreening of Sohool Eeoord Intries 

Objective, Supportive Data for School Record Intries 

Confidentiality 

Ii©gal and Ithios Considerations in School Reoords 
Sthiofl of consultative practio© 



Referenoes (Con^lete biblio^phical . entry given in Biblio^aphy of ttiis book.) 

IPA Ethical StandaMg. off Pgychologlsta p 
APflA" Ethical S tandardsT 

Hollis & Ponn, Ps ych Hep Writto^s ThQow and Practice , pp. 73-9J+. 
Hollis & Hollis, Cto^ for Eff Guid . pp." 17>-1S^ ^d 196^197, 
Peters & Shertzer/ Quid feo^ Dev ^d Ifet . Oh. 12 ^ pp. 382-^399. 
Shertzer & Stone, FmidamentelB of Guid , 3rd edition. 
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Situation No. 2fi (MoAlfioa) Contijiued 



^fPQs Criiis Si-hmtioft^Feople 

Title I Confidratlality 

Mmt Duriiig the aonth of Itajr 

Plaoe i Board room dji administration tulldlng of the school systeiD 

Sltuation i A taaoher had raltton th© worf.a "^otlonally ImEoa^ire" on ttie reoord 
of a graduating senior* student had appliGd for admission to a private oolleg© 

but was refused i OSie parents inquired as to why their ohlld tos refused admlssidn 
end were told Ifcat the sohool record contatood toe "emotionalljr immature" statement* 
Oonseguentlyi ttie parOTts notified ^e superintendent and fee Director of the Me^ 
tal lealth Cllnlo (where the family had hoen In therapy) tiiat they were f lllnf 
oharges of liahle asalnst toe teacher j toe school system and the Mental Health 
Oounielor (who Is a consid.tamt from the clinic to the school) . Eie parents refused 
to meet wlto the School Board members (or toeir representative) and toe Director 
of toe Mental Health Olinlc to discuss alternatives t 

An emergency meeting was called with the LOBS School Board memhers imd the 
Mental Health Clinic staff to disouss taplloation of action and the stand to he 
taken by lORS Sohool System ^d toe Clinlo* As en outcome ^ the superintendent 
and Mental Healto Director asked to meet with the persons Involved and with persons 
vho may assist In the sl^hiation* 

Person Calling Meetlnir i Superintendent of School 

Participants and Specific Roles to be Portrayed 

Superintendent 

Teachers I^emalei age JOp tenured. Made the note on toe record, 
liawyer for school system 

School Board JCembers Knows the parents and the student and dislikes them. 
Director of th© Mental Health Olinlc i Been Director for five months having come 

from a clinic in motoer state * 
1^00 ess Involver 
]^ocess Analyser ' 

Audience will participate in roles aosigned by process involver 
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EKiPiEAraOH SHEBT— Slutation 26 (Modified) 



Titles Ooi^idtntialliy Kam e 

Role you 
are to 
portra y 

Pireotlong g In preparation for portraying the role you will haves read one or more 
of the references llBted and then oomplete /toe following. You also may w^t to 
read other soi3rces* ^en your ©oments are from or qbxl he BUpported by a referenoe 
e©ttt03f identify the oo™0nt(s) with the speoific referenoe 

1. Met tile potential aolutiona or iufgestiona for action that you ml^it offer In 
^e role you are portraying. 



2t %f you were in charge of entries for sohool racorde regarding students, what 
guidelineB would you want to ue© to protect B'hident, person supplying informa- 
tioni sohool system, and youreelf? VJhat hases do you have for your sidelines? 



3. If you were a Director of a Mental Heal "to Clinic what guidelines would you U8e 
in initiating consultative services in the oomtmi'^ and what hases do you have 
for your guidelines? 



What responsibilitios does the Mental Health Olinio have to protect the 
ei^loyee in such oases? What responsibilities does the school system have? 
Iflniat are bases for your answer? 



5# To whom does the consultant owe primary responsibility « the e^loylng clinic/ 
sohool system or the individual cllent(s)? 
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^ ' SIGNIPiaillT HAHpmiNGS ' Your ^mQ_ 

^ Resulting f^n "Si tmati No* 26 Bat o . 

yOIE3 RMAronfG DRAI^TI^TION ; Ai ttia dramatisation unfolds or shortly af towards, 
\ . inalco no tee on' sipiifloan't happenings as you peroeive them. 

If" ' Sl^uflomt happeninge=aot| words y or attitude exhibited 



DgLIOATICTS i After to© dramtisatlon and 
plaolng If 2, and 3 in rante order the 
the happenings identified above. 

fii a few words write the Implloation to you 
four (U) slpilfioaiit toppenings. 



disousslons are completed, identii^ by 
Bignlfioant happenings to you out of all 

for each of your top two (2) to 



t^ttSOML GAPT : In oapsi^e form, Identify what you ^Ined from preparation^ 
dramatisation I and discussion of the situation. 



EKLC 
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FMSOBAL MOTIONS OF POmm STTOMTS 

"1 enjoyed th© total involYem^t of all my senses in the LOHS approaoh to 
leainJjiet I thought, felt and aoted in tiio leaminf proceis. I enjoyed tihe variety 
and freehneis of e^erlenoe. In ©aoh sltaation I had a different perBpeotivei 
requi^^ing eontrasting e^cpeo tat ions , preparation and feeltogs*" 

'^A dinlni B tratlve prinoiploe had ieemed rather ahstraot to met Ohrough WBSf 
1 beoam© aware of their applioahility and releTsmo© to wq as a oounsalor, eduoator, 
^4 aamtolstrator^ Oh© role siimilations polntGd out the mltilerelf oomplex com- 
munioation notwork which estahliihei itself dwing content meetings. The manner in 
\diioh the tomtisatlons never come to resolution was most effeotive in changing oy 
peTOGptlons of ^oup interaotioni I no longer feel a win-lose bindj or power versus 
helplessnaee in attecptlng to meet ^ objectives in such situations. I hav© been 
able to integrate these new skills in dally routine end I find that LOBS is an 
ongojjig process for me." 

'•One of the keys to effeotive learning ttirou^ LORE is the necessl'ty to inte- 
grate material I Information * the co^iitlve content - wite ttie varied and uniq^ue 
affective experienoes resulting from ttxm simulations. I feel I've gained a broader 
repetoir© of perspectives whloh will and has served me well outside of olass* In 
rol^playlngp quite of tent the situation ohanges spont^eously^ requiring one to 
change w character wittiin the given framework. In so dotag, I e^erlence new ways 
of possibly reaching Mslstant or hostile ^oup members of the situations. I have 
thus learned new behaviors such as alternatives to confrontation, in or^niiational 
meetings * 

inother featrae of LORS Is the pro^essive continuity of the situations. Ihis 
develops greater depth to the rol^plays. TkiQ utilization of past learning and 
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. applioatlonp on a oontinuing tasisp helpi inte^atci the information ajid affectivQ 
leaaming as part of the individual rather tho^ something relatively exteraal to 
thtm* Eie application of prinoiples is more difficult and complex -Uian the mere 
understanding of them. To this is the real beauty of LORS ai a learning model 
'Che opportimity to integrate oognitive and affeotivG learning in practical s real 
life si^ationsi Ifany of thesG situations are ones I would have avoided for 
various reasona. I no longer consider routine administrative meetings as a neoos- 
eary ioi^oe of boredom, but rather an opportmiity for pGrsonal and professional 
growth I have learned that I can oontribute to that potential." 

"Hiroughout my preparation as a psyohotherapiat ajid oounielor educatori I have 
had niMorous oourses dealir^ with theories ? teohniques ^d dynamiGs* The academio 
and exgeriential oomponents of my eduoation have been equally emphasised in general 
but not always simltaneously- LORS provides a synthesis of teaohing/leaming 
models Incorporating both oomponents* For mOj this program has allowed for the 
most effioientt effective and oomprehensive learning of my education.^ 1 was able 
to oontinually applyj inte^ate ajid btiild upon past taiowledge with new input and 
skills* The LOHS pro-am let me function as a student ^ teaoherB counselor/ 
administrator all at onoei so I have a broader sense of co^etencies and 
oapaoity in these varied roles. I gained greater insight and a more global per- 
epeotlve of issues relating to our field. Perhaps the most rniesTpeoted result of 
LORS personally has been the influence on my career plmming and the basic structure 
of LORS allows for^development in this area regardless of individual vocational 
goals * 

•Hearning through the participant/observer method of LORS has been a vBry 
\mique e^erience. I^ve reijiforoed my counseling skills while acquiring and apply- 
ing administrative skills. 

As the sHwLtlons evolved, I became moro awaro of the continued movoment of 
pestalt formation/destruotion as different faoets of g^oup personality developQd. 
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It seems that I tunod into ipooifio themes In each dramatisation. Some of the 
insists to ooncepts I*ve ex^erientlally explored as a partioipcmt/ob sewer ara 
as follows i 

- inteiperional confllot is not neoeisarily negative 
•* power oim be lost by t^ing to use too nuch of it 

- ^'criBis" sltmtlons are often prioaiy times to develop new pro-ams or 

polioies 

- individuals may be on tiio Bam© side of an iesue with opposing reasons and 

oonoems ajid still funotlon effeotlvely and poaitlvQiy together 

- adhering only to ^ objootlves in a meeting can be vo^ limiting and 

self-def eating 

- attending to the effeets of ohcmge on individual ^oup members helps me to 

antiolpate reactions to ohmige whioh in torn helps oe to prepare effective 
strategies ahead of time to effeot positive aotlon in ^oupe," 
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POIMTIAL APPLIOATIOI OT LORS TEOmiQOT 

AS smrm by yoKi^ sTODMrs 

"I see LOIS ^moirnig mettiod hemg usefal in a number of different settings. 
It is an exoellent tool in eounselor eduoatlon for teachtog adminiitratlon of a 
guidanoe prograDi pupil personnel sarvloes m& Gomm3.ty mental health services. 
With some modifioationp LORS be useful for a ^oup %ii^ios and teohniques 
class as well as faollltatinf ^oup deoision-malcing and problem solving skills* 
LOffi is a powerful method of e^loring issues and the le^l and ethical aepeots 
of counsellngi and surpasses the seminar approaoh bjr providing realistic involve- 
ment and application* Counseling students in praotioums can ^in a more oomprG- 
hensivQ view of the field* 

UBS would also be appropriate for in- service training in schools s consul tdve 
fims, mental health clinics, social agencies , ^d parent groups. It provides 
perionces md different perspectives for tiie partiolpcmts in dealing with crucial 
Issues which may concern iiieir particular situation^" 

'•LOTS lends itself as a teaching/learoing model for aijy occupational setting, 
and multiple educational goals. The potential Is unlimited due to its flexibility 
and developing uniqueness with each group. I believe an entire masters program 
in counselor education co^d be developed around LOHS with some modifications * 
Core competencies could be built into series of situatlohs witti extended time for 
processing and chalks talk. Specific oont^t could be covered developmen tally while 
at tiie SOT© time allowing for individual areas of specialiisation. I believe such 
a pro-am could broaden toe levels of e^rpQrtiso of students and narrow the ^p 
be'^een practi'tlonors/thorapiats and oducatora* 
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